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Levels of Learning

ÅDeep Approach
ÅCharacterized by the learnerôs intention to 

understand the material to be studied and 

commitment to relate ideas to new material, 

rework it, and use evidence to test it.  

ÅStudentôs who use this approach are 

considered ñmodel studentsò

ÅPractitioners are ñreflectiveò

Entwistle (1987)



Qualities of a òReflective Practitioneró

ÅOpen to new ideas and ways of doing things.

ÅAble to admit their limitations and current 

level of competence

ÅPractice holistically using a problem solving 

approach

ÅEngage in critical conversations that lead to 

new knowledge and insight about their 

practice.
Fish and Twin (1997)



Phases of Reflective Practice

ÅPhase 1 ïideas are converted into suggestions that 
lead to further inquiry

ÅPhase 2 ïproblem is examined in the context of the 
bigger picture

ÅPhase 3 ïinsights are developed that lead to a 
working hypothesis, which the practitioner can begin 
to develop

ÅPhase 4 ïreasoning phase: development thoughts 
about the problem and alternatives are considered

ÅPhase 5 ïalternative solution/strategy is tested and 
the outcomes contribute to learning.



Reflective Practice as it relates to student 

assignments

ÅWho is here because they are a new 

fieldwork educator?

ÅWho is here because of reflective 

process?
ÅFacility approach to students not meeting your 

expectations

ÅYou are the only one providing services and 

have an informal approach to FW education



òExamining the Integration of Academic and 

Fieldwork Learning by Student OTõsó

ÅSurvey of Students and FW preceptors 

studied 3 major themes that illuminate 

studentôs ability to integrate and apply 

academic learning in a clinical setting:
ÅThe FW learning environment

ÅThe preceptorôs influence on student learning

ÅThe student learning process over time

Banks, Bell, Smits 2000



The FW learning environment

ÅMutual valuing of theory to practice links
ÅStudent bring current knowledge of theory 

ÅPreceptor and student link this theory to the 

practice of the FW environment

ÅParticipants in this study based their 

services on specific frames of reference 

or theoretical models

Banks, Bell, Smits 2000



The preceptorõs influence on 

student learning

ÅIn this study, 2 main influence areas:

ÅPlanning of the learning process ïour main focus today

» Written info brought by students to FW

» Written assignments 

» Students presentations 

» Naturally occurring debates

ÅPreceptor in the role of fellow-learner

» Student helps preceptor articulate his/her use of 

theory

Banks, Bell, Smits 2000



The student learning process 

over time

ÅStudents in this study refer to moving 

from ñconscious use of theory to using 

theory so often it became second nature 

to think this wayò

Banks, Bell, Smits 2000



òFieldwork Education: Shaping a 

Foundation for Clinical Reasoningó

ÅTwo disparate but integral agendas: 

studentôs perception of need and 

clinicianôs role of facilitating integration 
ÅTeaching techniques and routine treatments

ÅDeveloping effective clinical reasoning to treat 

effectively regardless of presentation

Cohn 1988



Shifting the focus of OT education from content and 

competencies to critical thinking.

ÅReflection

ÅContext

ÅDialog

ÅTime

Torcivia and Gupta 2008



Shifting the focus of OT education from content and 

competencies to critical thinking.

ÅReflection

ïAnswering the ñwhyò and ñwhat forò 

questions

ïStudent asks themselves why would the 

practitioner chose a particular intervention

ïWhat is the outcome you are looking for

Torcivia and Gupta 2008



Shifting the focus of OT education from content and 

competencies to critical thinking.

ÅContext

ïValues, beliefs, assumptions and facts of 

client, practitioner, and team

ïShapes the collaboration of the practitioner 

with the client

Torcivia and Gupta 2008



Shifting the focus of OT education from content and 

competencies to critical thinking.

ÅDialogue

ïOngoing and dynamic

ïEssential for self regulation

Torcivia and Gupta 2008



Shifting the focus of OT education from content and 

competencies to critical thinking.

ÅTime

ïImpact of past and present experiences 

used to shape future decisions/thinking.

Torcivia and Gupta 2008



New NBCOT testing format

ÅNBCOT moving to ñclinical simulationò 

format ïby 2009 combination of MCT 

and CST 

ÅAnswers to questions will demonstrate 

clinical reasoning of test-taker
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Format & Flow

ÅCandidates should select the 
decisions/actions that they deem 
appropriate from the list of options 
provided

ÅAs the decision/action statement is 
selected, 
a feedback box will appear

ÅFeedback contains information regarding 
the consequence of selecting that decision 
and is used to make future selections
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Format & Flow

ÅThe decisions/action list consists of:
ïPositive responses  

ÅOptimal route

ÅPoints awarded if candidate selects these responses

ïNeutral responses

ÅMay be helpful, but not absolutely necessary in solving the problem

ÅPoints neither awarded or deducted

ïNegative responses

ÅHinder or distract from solving the problem

ÅMay be harmful to the client

ÅPoints deducted if candidate selects these options


